ABSTRACT
INTRODUCTION
cholars extending from Aristotle, who said, "What we have to learn to do, we learn by doing, " and Confucius, who observed that "I see and I remember, I do and I understand" (Koo, 1999) , to contemporary educators and psychologists, have long emphasized the pedagogical merits of experiential learning or "learning by doing," hereafter referred to as EL.
John Dewey, the towering giant of educational philosophy in the past century and the originator of the practice of student teaching, emerged as an influential crusader, who emphasized the critical importance of EL as an pedagogical tool (Dewey, 1915 (Dewey, , 1916 (Dewey, , 1938 . His influence upon subsequent generations of educators has been profound (Kolb & Kolb, 2005; President's Commission, 2001 ).
Today most business and professional institutions take cognizance of the importance of EL via training workshops and similar programs, designed to insure "on-the-job" competency (Dotlich & Noel, 1998; Vicere & Fulmer, 1998) . Educators in fields such as education, medicine, and law, all have institutionalized EL in the form of student teaching, internships, clerkships and the like. However, other traditional fields of study have been slow to embrace EL in their curricula and many do not embrace the practice at all.
Adelphi University, recognizing the importance of EL, has facilitated its incorporation into many degree programs. The professional schools of Education, Nursing, Psychology and Social Work already enjoy a long history of EL. Over the past six years, its Business School has initiated a program of selective implementation and research with a form of EL referred to as "Action Learning" ( In an effort to gain additional perspective regarding the university-wide employment of EL, the university created a task force to study the issue. This article summarizes the results of an on-line survey conducted among all department Chairs, in order to assess cross-disciplinary perceptions, attitudes, and use of EL across the university. 
METHOD

HIGHLIGHTS OF THE FINDINGS
The responses to following nine questions, with accompanying comments, summarize the major survey findings.
I.
Define Experiential Learning as it applies to your curriculum: i. Close to one-half say the purpose is to provide hands on experience.
ii. Roughly one-third say purpose is to increase understanding. i. Roughly 9 out of 10 believe students view EL as very beneficial or beneficial. i. Although three-fourths claimed to assess programs, roughly half did not provide any feedback on assessment.
III. Is Experiential Learning part of your curriculum?
IX. Description of impact of Experiential Learning on students:
ii. One-third said students appreciated or were happy about their experiential learning experience.
iii. One-fifth said experiential learning increased skills. iv. One-fifth said experiential learning increased understanding.
DISCUSSION
Not surprisingly, EL is generally defined (by 80%), as a hands-on experience and/or learning by doing. In addition, cognitive activity, such as observation and reflection, is (also) included in the definition by a third of the chairs. Perhaps the most unanticipated finding regards the wide-spread use (91%) of EL, as defined by the faculty. It is used throughout the school experience, with greatest use during the junior and senior years (75%). Close to nine out of ten (88%) chairs believe students view EL to be either "very beneficial" or "beneficial." However, only half provided any feedback on EL assessment and the procedures used apparently varied greatly. While the widespread use and favorable opinion of EL among department chairs underscores its apparent value as a pedagogical tool, the findings suggest a need for more systematic assessment and perhaps further investigation of how EL might be best applied in the individual academic disciplines.
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